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Program Overview

The Inservice Teacher Support (ITS) Program was launched in Fall, 2023. The program
provides free professional development to MNU alumni for their first three years in the
field. The focus of this professional development course is to offer a mentoring support
system for program completers as well as a vehicle for program completers to hone
their skills in academic planning instruction and assessment. Additionally, this course
will provide a support system for program completers in the area of behavior
management and remediation. This training will be guided by the KSDE Teacher/School
Specialist Mentoring Program.

Rationale

R4.1 Completer Effectiveness

This study was designed to demonstrate that program completers effectively contribute
to P-12 student-learning growth and apply professional knowledge, skills, and
dispositions of the completer preparation program.

Ingersoll & Strong (2011) have shown teachers who participated in some kind of
induction program performed better at keeping students on task, used effective student
questioning practices, differentiated instruction and maintained a positive classroom
atmosphere. This program will allow participants to be supported by the MNU Teacher
Education faculty in the areas of academic and behavioral student outcomes.
Additionally, support for the initial program completer will include access to in-class
support and regular meetings to provide feedback on academic and behavioral
strategies used in the classroom. Callahan (2016) suggested a high percentage of
teachers who leave the profession initially entered under-prepared, overwhelmed, and
under-supported, and Strong (2006) suggests comprehensive mentoring increases
student success. Scherer (2012) shares it is important for beginners (novice teachers)
to have systematic, intense mentoring in the first year. Thus, the focus of Inservice
Teacher Supports (ITS) is to offer a mentoring support system for program completers
as well as a vehicle for program completers to hone their skills in academic planning,
instruction and assessment. Additionally, this program will provide a support system for
program completers in the area of behavior management and remediation. This training



will be guided by the KSDE Teacher/School Specialist Mentoring Program (KSDE,
2022). The program is designed to help program completers document and reflect on
data of P-12 student learning, development, and growth. Additionally, the program
completer will reflect on their knowledge, skills and dispositions that affect their
classroom instruction.

Methodology and Design

This study employed a quantitative methodology for the collection of data and will seek
reflective discussion in the areas of academic and behavioral performance for the
benefit of the completer. Quantitative research relies on data that are observed or
measured to examine questions about the sample population (novice in-service
teachers). Additionally, field notes were utilized as a descriptive focus to determine lived
experiences, judgements and feelings in the area of individual teacher effectiveness.
Descriptive research is used to try and determine the characteristics of a
population(novice in-service teachers) or particular phenomenon (do novice inservice
teachers effectively contribute to P-12 student learning and growth based academic
strategies?).

Overarching Research Questions

1. Do novice in-service teachers (program completers) effectively contribute to P-12
student learning and growth based on academic strategies?

2. Do novice in-service teachers (program completers) effectively contribute to P-12
student learning and growth based classroom behavioral strategies?

3. How will interactions with ITS program participants inform the School of
Education’s preparation program?

Participant Selection

All MNU program completers working in a PK-12 school are invited to participate in the
ITS program during their first three years in the profession. Participants will be selected
using convenience sampling from the pool of recent completers of the MNU Teacher
Education program.

Data Acquisition



The following data points to be collected for this project are as follows:

1. Quantitative data will be collected by pre-test, posttest change for
academic performance in the completer’s classroom on a content area
unit.

2. Quantitative data on behavior will be collected three times throughout the
semester to determine change. Behavior data will focus on on-task
behavior or disruptive behavior depending on the completer’s classroom
needs.

Analysis of Data

Data will be a simple percent change reported by the participants for academic
performance from pre and posttests. Data will be analyzed to determine student growth
based on test scores. Baseline behavior data will be collected by noting the number of
times students are off task or the number of times students are disruptive. Behavior
data will be analyzed by comparing baseline behaviors vs post strategy implementation.
Analysis will determine if positive progress continues throughout the semester.

Field notes will be kept that document sessions between the MNU professor and the
completer. These notes will focus on questions, struggles, successes, and progress
noted in each session. A synopsis of participant self reporting of lived experiences,
decisions, judgements and feelings in the area of individual teacher effectiveness
related to academic and behavioral performance will also be documented.

Each year, the EPP will analyze these field notes and completer reports to look for
trends. The EPP will design and implement improvements to the program to address
needs noted.

Confidentiality

Confidentiality of participant data is treated like that of any college course. Data
collected is self-reported by participants and will be reported out by the researchers for
the School of Education. Raw data will be held on password protected computers



accessible only by researchers. Student data collected by the in-service
teacher(participant) will not be identifiable by anyone other than the participant. The
participant will assign a number or code to report data.

Program Process

Completers will receive mentoring support, resources and tangible professional
development through this course. During the semester, completers will log in weekly to
Moodle to add reflections, data, etc. Completers will meet with the MNU professor on
Zoom monthly. During these meetings, the professor will offer mentoring support to the
completer. Strategies and resources will be shared to provide either academic support
or behavioral support. Completers and MNU mentors will problem solve and collaborate
in an effort to address the individual teacher’s needs. The MNU mentor will take field
notes during these sessions to look for trends and needs for program improvement.
During the fall semester, completers will develop a unit in a content area. Students in
their classroom will be given a pretest prior to instruction and a posttest upon
completion of the unit to determine student growth. During the spring semester,
completers will take baseline behavior data, implement specific strategies, and take two
more data points to determine student growth. Completers will provide reflections on
mentoring sessions and their growth as an educator based on the analyzed data.

Assessment Tools

The following assessment tools will be used to collect data regarding effectiveness and
contribution of completers to P-12 student learning and growth.

e Pretest and Posttest for academic strategies
e Behavioral Strategies Observation Form
e Field notes and student reflections



Findings

The goal was for each completer to show an average of at least 20% growth from
pretest to posttest. Only one completer was involved in this program, and she reached
that goal. The completer taught elementary music, and one sixth grade class had
difficulty keeping engaged due to distractions created by behavior. She took an
average baseline date of the number of distractions created by student behavior and
then implemented the behavior modification strategy of , Rest and Practice. After a
two-week time period, she once again collected data on the number of student
distractions created by student behavior and found the average for her posttest.

The completer had an average overall growth of 42.86%. The completer was very
pleased with the growth but reported that she would have liked to have continued the
strategy for a longer time period to see if the results would remain consistent.
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This graph represents baseline data for the average number of class distractions created by

behavior before the strategy was put into place.



Mr. Williamson's Class After Strategy
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This graph represents data for the average number of class distractions caused by behavior after

the strategy was put into place for a two-week time period.



Conclusions

Based upon the data provided, the completer did meet the goal of 20% overall
growth. The completer felt that intentional implementation of a research-based
behavior modification strategy, Reset and Practice, was beneficial. She noted

that while there were still class distractions caused by behavior, the number of
distractions created by their behavior decreased.

The completer did effectively contribute to student-behavior growth and believed she
applied professional knowledge and skills of the completer preparation program to aid
her in this endeavor.

Future Design Improvements

While this study did provide information for the EPP, the sample size was small. This
completer only completed the behavior portion of the program and not the academic

portion since she began during the second semester of the year. The EPP has been
increasing recruitment strategies in an effort to build the program.

The EPP believes that completers still need to provide multiple data points. In the
25-26 school year, completers will need to provide at least three data points for both
academic growth of their students as well as three data points for behavior data. This
will give more information to the EPP as to improvements needed in effectively
preparing students for the classroom. The EPP will also use information in these
findings to better help students define SMART goals for this study.
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